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RITSTJORNARGREIN

Af sleppireglu og samtélum

Gudrin Geirsdéttir, ritstjéri Timarits
Kennslumidstodvar Haskéla Islands

v

haust leitadi til min hdskélakennari sem vildi
fa a0 raeda kennslufredilegan vanda sem
hann glimdi vid. Kennarinn hafdi { nim-
skeidi skipulagt heims6knir fimm gestakenn-
ara, sérfredinga af vettvangi nimskeids. Til ad
yta undir patttoku nemenda fengu nemendur
pad verkefni ad skrifa um fyrirlestra gestanna,
velta fyrir sér mikilvaegi peirra og setja i
samhengi vio pau fradi sem peir voru ad fést
vid i ndmskeidinu. Vandinn sem kennarinn
st60 frammi fyrir var sd ad eftir komu fyrsta
gestakennara skiludu ner allir nemendur inn
umfjollun um fyrirlesturinn en adeins érfair
peirra h6fdu samt mett i timann til ad hlusta.
Kennarinn var ad velta pvi fyrir sér hvernig
veeri hegt ad fi nemendur til 20 meata { tima.
I samtalinu notadi kennarinn svo hugtakid
»sleppiregla® og visadi { pad a0 nemendum
dyg0i a0 skrifa umfj6llun um prja fyrirlestra af
fimm. Hugtakid ,sleppireglu® hafdi ég aldrei
heyrt fyrr en kennarinn hafdi sétt pad i hug-
takabanka nimsumsjénarkerfisins Canvas pé
pad visi par reyndar til adeins annarra patta.

Eg vard hugsi yfir pessu hugtaki og tengdi pad
strax vid einhvers konar afplinun, eitthvad
sem hagt veeri ad losna frd. Hvad slepp ég
sem nemandi vi0 ad gera? Hvad dugar mér til?
Skiptir méli hvada hugték vid notum pegar ad
vid t6lum um kennslu, um nemendur og nim?
J4, segir kollegi minn Hafpér Gudjénsson, svo
sannarlega skiptir pad méli (Hafpér Gudjéns-
son, 2017). I samtalinu vid haskélakennarann
komumst vid ad peirri nidurstddu ad liklega
pyrfti kennarinn ad reda betur vid nemendur,
eiga vid p samtal um ndmsskipulagid, um til-
gang pess a0 fd i heimsokn sérfraedinga 4 svidi
freedigreinar, sérfreedinga sem veeru tilbunir ad
koma og deila reynslu sinni, veita innsyn inn i
framtiOarstarfsvettvang og taka patt { samtali
vid nemendur sem nylida 4 freedasvidinu. Pad
beinir sjénum ad hinu hugtaki pessa pistils,
samtalinu. Liklega hefur samtalid alltaf verio
kjarni haskélastarfs; samtal nemenda og
kennara, samtal fredimanna sin 4 milli og
samtal hdskélans vid samfélagid. Hins vegar
gera adsteedur okkur oft erfitt ad eiga samtol:
Timinn er af skornum skammti, nemenda-
héparnir geta verid svo stérir, yfirferdin er svo
hréd — en svo kom covid og hristi heldur betur
upp { tilverunni. Timinn vard einhvern veginn
60ruvisi, adgengi ad nemendum annad, sam-
skipti vid pa 6nnur og spurningarmerki voru
sett vio hefdir og venjur i kennslu.
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kemur nu 1t { niunda sinn. Yfirheiti pess er
A0 fota sig i framtidinni. Undir peim hatti
eru innlegg greinah6funda hvort tveggja i
senn tilraun til a0 draga saman leerdém af

reynslunni af COVID-19 en ekki sidur ad lita
til framtidar eftir pa reynslu. Greinarnar eru ad
vanda fjolbreyttar og dhugaverdar en { gegnum
peer lidast eins og raudur pradur hugmyndin
um mikilvaegi samtalsins. T fréttum af fraeda-
svidum svo og greininni ,,Drogum laerdém af
reynslunni“ ma lesa um pad 6fluga samtal um
kennslu sem f6r fram 4 fredasvidum sem og
haskélanum 6llum sidasta skéladr. Umfjéllun
um ndmsmat skipar stéran sess { timaritinu
ar og pd sérstaklega dherslan 4 leidsagnarmat
en lykilpattur pess er einmitt samtalid og sam-
vinna vid nemendur. Anna Magnea Hreins-
déttir segir pannig frd endurgjof sem ytir
undir virka patttéku nemenda i ndmsmati og
samtal um gerd matskvarda og Nanna Kristin
Christiansen fjallar um leidsagnarnim, en i
grein hennar ,Leidsagnarnim/leidsagnarmat®
segir: ,Samraedur og samvinna eru medal pess
sem markvisst er studlad ad vid préun 4 ndms-
menningu leidsagnarmats.“ Pridja greinin sem
fjallar um ndmsmat er eftir Prost Olaf Sigur-
jonsson og segir frd tilraun hans til ad nota
heimapréf og dhugaverdri endurgjof nemenda
um pad profafyrirkomulag. A0 lokum segja
peer Kristin Briem og Gudfinna Bjérnsdéttir
frd préunarferli og innleidingu rafraens mat=
steekis { sjakrapjalfun en pad teeki 4 ad studla ad
heildst®dara nimsmati nemenda milli namsara
og opna 4 samtal allra peirra sem leggja purfa
mat 4 nimsgengi nemenda, hvort heldur {
kennslustofu eda 4 vettvangi.

I grein Marco Solimene, , First year students’
perspectives on university studies during
COVID: Reflections and lessons from a case-
study®, er dregin fram reynsla hdskélanem-
enda og dskoranir { ndmi 4 timum COVID.
Par kemur m.a. fram ad pad sem nemendur
kunnu helst ad meta i kennslu 4 erfidum tima
var nemendamidud syn kennara — syn sem
einmitt undirstrikar mikilvegi pess a0 nem-
endur eigi pétt { samtali um ndm sitt. Slik syn
skapadi dkvedna ndnd milli nemenda, kennara
og stofnunarinnar og veitti nemendum pd
tilfinningu ad peir vaeru i raun mikilvaegur
hluti haskélasamfélagsins. Nemendamidadir
kennsluhettir eru svo sannarlega mikilvagir og
i rannsékn Beth Louise Rogers 4 vidhorfum
kennara 4 Hugvisindasvidi mé gloggt sja ad
kennarar 16g0u talsvert 4 sig til a0 stydja vid
ndm nemenda sinna 4 timum COVID og eru
tilbunir ad nyta pd reynslu afram til framtidar.

T timaritinu  4r er einnig ad finna greinar par
sem hdskélakennarar deila med lesendum
dhugaverdum leidum { kennslu eda nyjungum 4
pvi svidi. Heida Maria Sigurdardéttir segir fra
tilkomu heilarafrita { silfradi sem audga mun
nam silfredinemenda og gera peim ndmid
merkingarbeerara. Sigrin Olafsdottir gerir
tilraunir med ad nyta hladvarp um félagsfradi i
kennslu par sem nemendur vinna annars vegar
med Hiadvarp félagsfredinnar og vinna hins
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vegar a0 gerd eigin hladvarpa. Pérhildur Hans-
déttir Jetzek hlaut styrk frd Kennslumalasj6oi
Hiskola Tslands sem hun nytti til ad proa
kennslu sina og f6r ad nota fjolbreyttar leidir
og midla til ad efla dhuga og virkni nemenda i
hagfradi. P4 segir Eva Heida Onnudéttir fra
ranns6kn 4 vidhorfum nemenda og pérfum
peirra fyrir upplysingar og peer Elsa Haralds-
déttir, Gudbjérg R. Jéhannesdéttir og Sigridur
Porgeirsdéttir lysa rannséknarverkefninu
Likamleg gagnrynin hugsun en megineinkenni
peirrar adferdar i kennslu eru einmitt hlustun
og tengsl — sem hvort tveggja minnir okkur
aftur 4 mikilvagi samtalsins.

Mig langar ad lokum ad gera ord Isabel
Alejéndru Diaz, forseta Stidentarads Haskdla
Islands a0 minum en hun segir:

Sidastlidid eitt og halft dr hefur verid vegast
sagt krefjandi. Vid héfum 4tt pungar og
erfidar stundir en lika dnzgjulegar og fré0-
legar. Haskolasamfélagid hefur yfir heildina
verid ein sterk eining og pannig verdum vid

a0 halda afram. Pad er dridandi ad vid héldum
samtalinu virku, leitum lausna i sameiningu og
vinnum okkar besta starf.

Med pessum ordum Isabel feeri ég 6llum peim
§j6lmorgu héfundum sem eru tilbunir ad

deila reynslu sinni og pekkingu minar bestur
pakkir fyrir peirra framlag. Pad er mikilvagt
og mun nytast okkur til 4framhaldandi sam-
tals { ndlegri framtid. Ad halda samtalinu um
kennslu og kennslupréun virku hefur verid eitt
af megingildum Kennslumidstéovar Haskéla
Islands sem ni fagnar 20 éra starfsafmaeli. A
peim starfstima hofum vio starfsmenn hennar
$¢d samtalid um kennslu vaxa og blémstra.

AJ lokum feeri ég ritnefnd timaritsins,

peim Eddu R. H. Waage, Henry Alexander
Henryssyni og Eypéri Bjarka Sigurbjérnssyni
kaerar pakkir fyrir peirra gé0a starf.

Vid holdum keik 1t { framtidina.
Gudrin Geirsdéttir

Heimild

Hafpér Gudjénsson. (2017). Tungumailid sem
styriafl og vitsmunalegt verkfeeri. Skdlapredir
— Timarit Samtaka dhugafolks um skolaproun.
https://skolathraedir.is/2017/03/05/tungumalid-
sem-styriafl-og-vitsmunalegt-verkfaeri/
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KENNSLA i KJOLFAR COVID

Drégum laerdém af reynslunni

Edda R. H. Waage, lektor vid

Lif- og umhverfisvisindadeild,
kennslupréunarstjéri og formadur
kennslunefndar Verkfraedi- og
nattiruvisindasvids Haskéla islands og
Guéran Geirsdéttir, désent og deildar-
stjéri vid Kennslusvid Haskéla islands

i skugga COVID-19
/7

mars 2020 pegar heimsfaraldur COVID-19

skall 4 purftu kennarar vid Héskola Tslands

a0 bregdast hratt vid breyttum adstaedum
og leita leida til ad halda ati kennslu { 40ur
6kunnu landslagi. A einni helgi purfti ad
koma allri kennslu i rafrent form, bedi
midlun ndmsefnis og ndmsmati, og fylgdu
pvi fj6lmargar dskoranir. Kannanir sem lagdar
voru fyrir bedi starfsmenn og nemendur { lok
vormisseris 2020 syna ad flestum pétti samt
sem 4dur nokkud vel hafa tekist til, midad vid
erfidar adstzedur (Amalia Bjornsdéttir og Pur-
idur Jéhannsdéttir, 2020; Ellen Drofn Gunn-
arsdéttir og Kristin Erla Hardardéttir, 2020).
Skéladrid sem 4 eftir fylgdi, 20202021, féru
kennarar vid Haskola Islands ymsar leidir til
a0 halda uti gaedakennslu med COVID-19
vofandi yfir 6llu peirra starfi, margar leidir
40ur 6kannadar. Peir nyttu sér forrit eins og
Zoom og Teams { kennslustundum og 4 sama
tima var nytt nimsumsjénarkerfi, Canvas,
tekid i notkun. Pessi timi einkenndist pannig
af mikill grésku i préun kennsluhatta par
sem upplysingateekni leysti af hélmi rét-
gr6id verklag hefobundinnar stadkennslu.

Heilt 4 1itid hafa kennarar vid Haskéla fslands
liklega aldrei purft ad sinna kennslupréun i

4

jafn rikum meeli og sidustu misseri. Umrada
um kennsluhatti hefur verid vidtaek og flest
namskeid hafa undirgengist einhvers konar
endurskodun og endurskipulagningu kennslu
og ndmsmats — p6 ad ney0 hafl 4n efa frekar
rd0id for fremur en longum til breytinga. Likast
til pradu flestir a0 komast dr pvi 6lduréti sem
einkenndi pessi misseri; ad sigla lygnari sj6 i
kennslu sinni, og einhverjir pradu ugglaust ad
hverfa aftur til fyrri tima og kennsluhatta.

Til a0 st mikla reynsla, sem kennarar hafa
60last 4 pessum tima, falli ekki i gleymskunnar
dd pegar heimsfaraldurinn verdur genginn
yfir, heldur nytist til dframhaldandi kennslu-
préunar, er mikilvagt ad staldra vid og skoda
peer breytingar sem gengid hafa yfir. Med

pa hugmynd ad leidarljési dkvadu kennslu-
préunarstjérar Haskéla Islands, sem verid
ho6fou virkir patttakendur { breytingarverk-
efnum hdskoélakennara, ad skapa vettvang fyrir
haskoélakennara til ad reeda og deila reynslu
sinni og reyna jafnframt ad feera pa reynslu

til bokar. Til vard r60 vidburda sem haldnir
voru med adkomu fredasvidanna fimm undir
heitinu Drégum lerdom af reynsiunni.

Mynd: Kristinn Ingvarsson

Samtal um gaedi ndms og kennslu

Pegar vidburdarodinni Drigum lerdoim af
reynslunni var komid 4 laggirnar h6fou skipu-
leggjendur i huga ad skapa vettvang innan
Hiskola Tslands par sem haskolakennarar
gaetu reett um kennslu sina svo og deilt reynslu
og dhugaverdum leidum i kennslu og nims-
mati. Hugmyndafradin sem verkefnid byggdi
4 s6tti m.a. til rannsékna sem syna ad sjaldan
gefst timi { haskélum til umredu um skipulag
nams og kennslu (Gudrin Geirsdéttir, 2004)
en engu a0 sidur er samtalid um kennsluna
kennurum afar dyrmeett (Handal, 1999;
Macpherson, 2007; Roxi & Mirtensson,
2009). Hér skiptir lika méli si menningarlegi
munur sem oft ma finna milli fraedigreina og
endurspeglast ad vissu marki i kennsluhdttum
(Neumann, 2001; Neumann o.fl., 2002). P6tt
mikilvaegt sé ad hafa mismunandi kennslu-
hefdir { huga { samtali um kennslupréun ma
heldur ekki gleyma pvi ad med sameiginlegri
umrzedu aukast likindin 4 ad hdskélinn sem
stofnun leri og dafni (Jawitz, 2009).

Vidburdarodin héfst med sameiginlegu raf-
reenu malpingi pann 16. april 2021. A sama
tima var opnud sérstok heimasida (https://
haskoliislands.instructure.com/courses/13973)

Kennslupréunarstjérar hafa pad hlutverk ad stydja vid og efla kennslupréun
innan sinna freedasvida, i samstarfi vid kennslurddgjafa 4 Kennslusvisi (Elva,
2020). Starf peirra er nylegt innan Héskéla islands og segja mé ad reynslan af
COVID-19 hafi baesi dregid fram mikilvaegi peirra starfs og um leid eflt sam-

starf peirra & milli, svo og vid Kennslusvid. Samstarfid gerir kleift ad samnyta
bjargir, deila gédum hugmyndum og starfshattum & milli fraedasvida og ad
skapa sameiginlegan vettvang fyrir umraedu um kennslu inni & fraedasvidunum,
en einnig & milli freedasvida.
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par sem finna métti yfirlit yfir vidburdi, badi
sameiginlega og 4 freedasvidunum. Par voru
jafnframt gerdar adgengilegar upptokur af
hugvekjum haskélakennara um sérvalin vid-
fangsefni. Hugvekjunum var tlad ad vera
innlegg { frekari umreedur innan haskéla-
samfélagsins. Jon Atli Benediktsson, rektor
Hiskola Islands, setti mélpingid. P4 fialladi
Gudrin Geirsdéttir, désent og deildarstjori
Kennslumidstodvar Haskéla Islands, um
kennslupréun 4 krossgétum. Pvi naest fjalladi
Katarina Mirtenson, désent vid deild haskéla-
kennslupréunar, Héskélanum { Lundi, um
mikilvaegi netverka og akademiskra menn-
ingarkima pegar hugad er ad kennslupréun.
Riflega 100 patttakendur vids vegar ad Gr
haskoélasamfélaginu téku patt i malpinginu.

i kjolfar pessa fyrsta malpings fylgdu ymiss
konar vidburdir 4 fraedasvidunum. Rabb-
fundir féru fram, kennsluping voru haldin og
rddstefnur par sem kennarar og starfsmenn
freedasvioa fj6lludu um per dskoranir sem peir
ho6fdu glimt vid 4 undanférnum misserum og
vildu taka til umfjollunar.

Annar sameiginlegur vidburdur var pann 20.
mai en pd voru haldnar flarmenntabddir pvert
4 freedasvid. Par mitti finna 16 kynningar
kennara um fj6lbreytileg viofangsefni kennslu,
svo sem endurgjof { fjarkennslu, fyrirlestrazef-
ingar, pverfredileg nemendaverkefni og leidir
til ad virkja nemendur 4 neti. Um 70 manns
téku patt { pessum menntabidum.

Vidburdarédinni lauk svo med mélpingi undir
yhrskriftinni Hoert stefnum vid nii? sem haldid
var 4 Litla-Torgi { Himu pann 1. juni. Par
komu saman kennslunefndir, kennslustjérar
og kennslupréunarstjérar freedasvidanna fimm
auk starfsmanna Kennslusvids og fulltraa
stidenta. upphafi malpings voru prju stutt
erindi: Margrét Sigran Sigurdardéttir og
Magnus Pér Torfason sogdu fré fyrstu nidur-
stodum kénnunar sinnar um tengsl medal
nemenda vid Haskéla Islands. Amalia Bjorns-
déttir og Puridur Jéhannsdéttir sogdu fra
nidurstddum konnunar 4 vidhorfum nemenda
til ndms og kennslu 4 timum COVID-19 og
Kolbrun P. Palsdéttir og Ellen Drofn Gunn-
arsdottir greindu frd nidurstodum kénnunar
um dhrif COVID-19 4 st6rf og vinnuad-
stedur starfsfolks Haskola [slands. Ad loknum
erindum téku vid umreedur { hépum og gerum
vid ndnari grein fyrir peim hér 4 eftir.

Pitttakendur 4 malpinginu héfou allir stadid

i eldlinunni 4 sinum fraedasvidum. Pvi ma

lita svo 4 a0 framlag peirra { umredunum
endurspegli ad einhverju leyti pau sjénarmio
sem komu upp { umredum fyrri vidburda, pétt
pess hafi ekki verid krafist. Patttakendur voru
40 talsins. Peim var skipt i sex hépa par sem
pess var gaett ad fulltrdi frd hverju hina fimm
fraedasvida auk Kennslusvids seti { hvefjum
hépi. Umredur hépanna voru skrddar 4 raf-
reenan vegg med hugbinadinum Mural og
voru paer adgengilegar 6llum patttakendum til
skodunar jafn6dum. Hépunum var uppélagt
a0 leggja ut af pessum tveimur spurningum {
umredum sinum:

* Hvad er pad mikilvaegasta sem vid héfum
leert um ndm og kennslu 4 lidnum misserum
og hvad er mikilvagt ad taka dfram?

* Hvernig getum vid stutt kennara vid ad
halda i pd reynslu og pekkingu sem peir
hafa 60last 4 sidustu misserum?

Samantektirnar voru kédadar med Atlas.ti
hugbunadinum og 4 grundvelli peirrar k6d-
unar voru meginpraedir umrednanna dregnir
fram. Frd peim segir hér 4 eftir.

Alag & kennara

Fram kom medal margra ad kennsla 4 timum
COVID-19 hafi falid { sér mikid alag fyrir
kennara. Einhverjir h6fou dhyggjur af ad upp
keemu tilfelli par sem petta dlag myndi leida

til kulnunar i hépi kennara og pvi pyrfti ad
taka tillit til pess ad peir geetu komid preyttir
til kennslu ad hausti. Alag i kennslu medan 4
heimsfaraldrinum st60 var talid hafa dregid ar
moguleikum kennara til a0 sinna rannséknum.
Dreifing dlagsins var hins vegar talin vera 6j6fn
medal kennara; 4 medan sumir gerdu gagn-
gerar breytingar 4 kennsluhdttum sinum voru
alrir sem reyndu ad breyta sem minnstu. St
skodun kom fram ad peir kennarar sem reyndu
a0 breyta sem minnstu myndu liklegast fara
aftur { sama farid pegar heimsfaraldurinn veeri
a0 baki, sérstaklega i peim tilvikum par sem
reiknilikdn og hefdir yttu undir einfalt kennslu-
fyrirkomulag, svo sem stér lokapréf. Talad var
um a0 ventingar til kennara hefdu verid meiri
4 haustmisseri 2020 en um vorid 4 undan. Svo
virdist sem gert hafi verid rd0 fyrir ad kennarar
veeru i stakk bunir til ad skipuleggja kennslu
sina sem fjarndm og vera tilbunir til a0 adlaga
kennslu sina ad élikum pérfum nemenda. Einn
dlagspattur sem nefndur var til viobétar var
aukin dbyrgd umsjénarkennara 4 ad adstoda
stundakennara sem ekki hofou greidan adgang
a0 peim teekjum og télum sem purfti ad nota til
fjarkennslu. Nefnt var a0 kennarar saju moégu-
leika til ad draga r dlagi, t.d. i kennslu stérra
nimskeida, med adstod tekninnar. Hins vegar
veeri visst dlag falio 1 pvi ad tileinka sér pekk-
ingu 4 nyrri tekni svo heegt veeri ad beita henni
4 drangursrikan hétt i kennslu.

Notkun upplysingataekni

Fram a0 pessum tima pekktu kennarar litid

til teknilegra hugtaka og verkfera sem peir
purftu ad tileinka sér. P6 ad innleiding Canvas
hafi pannig dn efa aukid dlag kennara til

a0 byrja med 4 haustmisseri 2020, hradadi
dstandio 4 sama tima innleidingarferlinu og
notkun kennara 4 hinum fjélbreyttu val-
kostum sem Canvas bydur upp 4. Fram kom
a0 vidhorf og skilningur kennara 4 fjarnimi
hefdi tekid breytingum i gegnum pessa reynslu
og um leid slegid 4 fyrri fordéma. Skilningur

4 naudsyn pess ad byggja nimsumhverfi upp 4
annan hatt pegar pad er skipulagt sem fjarndm
var0 viotaekur. Fram kom a0 s lerdémur sem
kennarar 60ludust 4 notkun verkfaera upp-
lysingateekninnar veeri kominn til ad vera og
geeti pannig nyst { stadbundinni kennslu til
framtidar, til demis pegar husna0i takmarkar
kennsluhztti. P6 pyrfti ad marka stefnu um
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hver af pessum nyju verkferum =tti ad nota
innan Haskéla Islands til frambudar.

Dzmi um kennsluhztti sem urdu ttbreiddir
eru upptokur en mjog margir kennarar nyttu
peer til kennslu og kunnu nemendur mjég

vel a0 meta pad. Par var bedi um ad raeda
kennslumyndbénd sem nytt voru til vendi-
kennslu, sem og upptokur 4 kennslustundum
i rauntima. A malpinginu kom fram a0 talid
veeri liklegt ad fram yroi 16g0 dhersla 4 slika
midlun, ekki sist ad krofu nemenda. Kennarar
kynnu hins vegar ad setja pd krofu 4 sjalfa sig
a0 upptokurnar yrdu faglegri og par med ekki
endilega 4 feeri hins almenna kennara. A pad
var einnig bent ad pad ad taka upp vendi-
kennslu yti eitt og sér undir frekari kennslu-
préun. Med notkun kennslumyndbanda
skapast rymi i kennslustundum sem kennarar
geta pa nytt med 60rum adferdum en peir
beittu 40ur. Pzr adferdir hafa kennarar ekki
alltaf 4 valdi sinu og purfa par med kennslu-
fredilegan studning.

Samskipti vid nemendur

Fram kom ad kennarar h6fdu saknad nemenda
og peirrar dynamikur sem er ad finna i hefd-
bundnum kennslustundum og erfitt er ad
endurgera { teknilegu umhverfi. 1 skélanum
varu ni nemendur sem hefdu farid 4 mis vid
slika reynslu 4 fyrsta 4ri sinu { hdskéla og pvi
veeri mikilveegt ad taka vel 4 méti peim 4 nyju
haustmisseri, p.e. annars drs nemendum ekki
sidur en fyrsta drs nemendum. A fredasvidum
voru farnar ymsar leidir til ad stydja sem best
vid nemendur, til demis voru gerdar tilraunir
med ad koma 4 6t formlegum nimshépum
fyrir nemendur sem eiga samleid i ndmi.
Meodan 4 fjarndmi st60 tékust kennarar 4

vid nyjar dskoranir i samskiptum sinum vid
nemendur. Um leid og peim pétt mikilvegt
a0 koma til méts vid nemendur og syna ad-
stedum peirra skilning vildu peir eftir sem
40ur tryggja ad ekki veeri gefinn afslattur af

gedum ndms og kennslu.

Kennslupréun

P6 ad kennslufredileg umrada hafi verid
komin 4 gott skrid vid Haskola Tslands fyrir
COVID-19, neyddu adstzdur alla kennara til
a0 endurhugsa eigin kennsluhatti ad meira eda
minna leyti. Margir purftu pvi kennslufredi-
lega adstod 4 pessum timum. Fram kom pad
sjénarmid ad Canvas myndi yta undir kennslu-
préun almennt, en um leid marka henni dkved-
inn farveg. Vitund um gildi kennslufredilegs
samtals 6x og talad var um mikilvagi pess ad
skapa ndmssamfélag kennara innan ndmsleida
og deilda, samhlida midlegum studningi. Um-
redufundir um kennslumal sem haldnir hofou
verid 4 freedasvidunum hofdu t.d. nyst vel i
dstandinu og peim pyrfti ad vidhalda. Jafn-
framt veeri mikilveegt ad tengja saman kennara
pvert 4 fredasvid sem veeru ad takast 4 vid
sambeerilegar dskoranir. Fram komu dhyggjur
af st6ou stundakennara hvad vardar adgang

a0 kennslufraedilegri umreedu og studningi.
Almennt virtist f6lk vera 4 peirri skodun ad
COVID-19 hefdi ytt undir igrundun kennslu
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og kennslupréun, en mogulega yrou einhverjir
sem myndu taka aftur upp fyrri kennsluhaetti
og geetu verid g0 rok fyrir pvi. P4 var bent 4
mikilvagi pess ad kennslupréun fylgdi naud-
synlegt fjirmagn og studningur.

Samhaefing og sveigjanleiki
Kennsla 4 timum covid hefur opnad augu
kennara fyrir pvi a0 haegt er ad skipuleggja
kennslu 4 margvislegan hitt og skilin 4 milli
flarndms og stadndms eru ekki lengur jafn
skyr og 4dur var. Préun kennsluhdtta medan 4
dstandinu st60 leysti upp fyrri hefdir og venj-
ur i kennslu sem bdi opnar fyrir moéguleika
til kennslupréunar en skyrir liklega einnig
sterkt dkall um samheefingu. Mikilvaegt vaeri
a0 stjérnendur hdskélans mérkudu skyra
stefnu um kennslufyrirkomulag, til deemis
hvad vardar stadndm og fjarndm, sem og
ga0avidmid og skyrari ramma sem kennarar
getu byggt sinar kennslufraedilegu dkvardanir
4. Fram kom st skodun ad samhefa pyrfti
innan ndmsleida dkvedna petti i kennslu, svo
sem kennsluadferdir, nimsmat og skipulag
namsvefja. P6 pyrfti ad varast ad kennurum
vaeru settar of prongar skordur { gegnum
slika samhafingu. Med upptoku fj6lbreyttari
kennsluhdtta vex naudsyn pess ad nemendur
fai skyrar upplysingar um kennslufyrirkomu-
lag. Slikar upplysingar purfa ad koma skyrt
fram i kennsluskra.

Hvad hofum vid laert?

Pegar horft er til baka m4 gloggt sjd ad pratt
fyrir dlag, dskoranir og stundum étok { kennslu
hafa sidustu misseri jafnframt verid timi mik-
illar grésku i kennslupréun. Um leid og kenn-
arar hafa purft a0 tileinka sér nyja kennsluhzetti
og notkun upplysingatakni 4 6rskdmmum
tima hafa margir hverjir sett spurningarmerki
vi0 fyrri hefdir og venjur i kennslu. Petta
dstand hefur pannig gefid kennurum tekifeeri
og svigrim til ad kanna ddur 6pekktar leidir.
Mikilvaegt er ad leita leida til ad vidhalda pessu
svigrumi og stydja vid pa kennara sem vilja
halda dfram ad préa kennslu sina.

Almennt mi segja ad kennsla og skipulag
hennar hafi 0rdid mjog fyrirferdarmikil {
hugum akademiskra starfsmanna og vid-
fangsefni sem 40ur hafdi nanast verid einka-

mal stakra kennara vard ad sameiginlegu
urlausnarefni. Talid var mikilvagt ad reeda
saman skipulag kennslu innan nimsleida til ad
tryggja dkvedna samheefingu par sem hin eetti
vi0, og beeta par med ndmsreynslu nemenda.
Nidurstodur lokamalpingsins leiddu 1 ljés ad
kennarar voru pakklatir fyrir samtalid. Peir
kolludu jafnframt eftir framhaldandi samtali
um kennslumil, b2di innan sinna starfs-
eininga og pvert 4 fredasvid. Til framtidar
parf haskélasamfélagid ad skapa og tryggja
kennurum pann tima og pann vettvang sem
parf til sliks samtals.

i gegnum tidina hefur mikil dhersla verid 16gd
4 akademiskt frelsi kennara i kennslu jafnt sem
rannséknum og vissulega er pad frelsi einn af
hornsteinum haskélanna. T umredum kennara
kom hins vegar fram skyrt dkall til stj6rnenda
um skyrari stefnu { kennslumalum, vegvisi sem
geri kennurum kleift ad utfera eigin kennslu i
samreemi vid heildsteeda syn Haskéla Islands.

Vid pessu dkalli parf a0 bregdast.

Lokaord

Pegar vid litum til baka 4 framkvemd vio-
burdaradarinnar Drégum lerdom af reynslunni
erum vid sdttar vi0 drangurinn. Fjolbreyttar
leidir voru farnar til a0 n4 til starfsmanna og
hvetja til samtals peirra 4 milli. Samtalid f6r
fram baedi midlegt og uti 4 freedasvidum og
vettvangur samtalsins var margvislegur. Eftir-
tektarvert var hversu tilbanir patttakendur
voru til a0 deila reynslu sinni med 60rum.
Lokamalpingid syndi fram 4 mikilvaegi pess
a0 peir sem eru { forsvari fyrir kennslupréun
4 freedasvidunum hafi sameiginlegan vettvang
til umredna. Mikilvagt er ad skoda hverjar af
pessum leidum sé vert ad raekta til framtidar.
P6 a0 pessi vioburdardd sé ad baki skilur hin
eftir sig ymsar afurdir, svo sem myndbands-
upptokur sem vardveita pzer hugmyndir og pa
stemmningu sem 4 i loftinu pessi misseri.

Vid pokkum Kennslusvidi fyrir ad taka vel {
pessa hugmynd og ad stydja vid framkvemd
hennar. Vid pokkum kennslupréunarstjérum
og starfsmonnum Kennslusvids fyrir patttoku
i métun og framkvaemd vidburdanna. Sidast
en ekki sist ber ad pakka 6llum 6drum peim
sem téku patt { samtalinu — vid skulum halda
pvi dfram.
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Stefna til framtidar

Isabel Alejandra Diaz, forseti Stid-
entardds Haskéla Islands 2020-2022

var nybuin ad skekja pjédina pegar nytt

Stidentarad tok vid 4 skiptafundi { mai
2020. Malsvarar stidenta voru 4 tinum enda
hafdi vormisserid kldrast 4 allt annan mata
en vid mitti buast pegar hdskélasamfélagio
st60 6vaent frammi fyrir breyttum raunveru-
leika. Héskolinn syndi ad hann hafdi burdi
til pess ad breyta og baeta kennsluheatti,
me0dal annars vegna peirra framfara sem
pegar h6fdu ordid { takt vid HI21, stefnu
haskélans fyrir timabilid 2016-2021.

Skolaarid 2020-2021 for af stad af krafti par
sem metfj6ldi umsékna barst i hdskélann og
stefndi i stéran nynemahép. Oll sdum vid
fyrir okkur ad taka 4 méti peim hépi med

eins g60u méti og mogulegt var. Skélahald
reyndist fljétt vera dskorun pad haustmisseri
en séttvarnareglur téku sifellt breytingum og
haskélinn vard ad bregdast jafnédum vid med
pvi a0 uppfeera takmarkanir i samremi vid
adgerdir stjérnvalda. Adstedurnar einkenndust
af 6umflyjanlegri évissu en fulltriar stidenta,
kennarar og annad starfst6lk pvert 4 fraeda-
svid 16gdu h6fudid i bleyti { von um ad finna
nyjar leidir til ad hlua vel ad stadentum 6llum,
tryggja upplysingaflaeoi, g6da kennslu og von-
andi einhvern vott af félagslifi. Fra upphafi var
16g0 4hersla 4 rafreena kennslu med méguleika
4 stadndmi { samraemi vid tilmeli heilbrigdis-
yfirvalda hverju sinni, pd helst til a0 tryggja
g0i ndmsins og stydja vid nynema. Stidenta-
rdd var sammdla pvi a0 geedin yrou ad standast
prétt fyrir adstedurnar en med timanum

F yrsta bylgja kérénuveirufaraldursins

vard pad lika bersynilegt ad um 6hefdbundid
misseri veeri a0 rada og pvi var hefobundid
namsfyrirkomulag ekki lengur lausnin. Sam-
félagsastandid hafdi mismunandi en mikil
dhrif 4 stddenta sem flestir stundudu ndm
sitt a0 heiman. Par a0 auki vantadi verulega
upp 4 félagslegu hlidina sem jafnan einkennir
haskélagongu okkar og gerir okkur kleift ad
mynda ny tengsl eda styrkja onnur.

i byrjun oktéber 2020 voru séttvarnaadgerdir
hertar toluvert vegna fj6lda smita i sam-
félaginu og kalladi pad 4 eflda hagsmuna-
geeslu Studentardds. Stadentar h6fou réttilega
auknar dhyggjur af ofyrirsjdanlegri préun far-
aldursins og hvernig hin kynni a0 hafa ahrif 4
ndm peirra. Vid ték mikid samtal vid yfirstjérn
haskélans sem og stjérnir fraedasvida sem st60
at skélaarid. Stidentardd dkvad ad senda ut
kénnun, pa fimmtu { r60inni, til ad endurkort-
leggja lidan og st60u stidenta. Nidurstodur
hennar voru sem fyrr til marks um ad dstandio
legdist mjog pungt 4 meginporra stidenta en
mikill meirihluti upplifdi hrakandi gedheilsu.
Ninar tiltekio leid 67,5% stidenta ekki vel og
73% ad upplifdu dlag sem pau toldu ad hefdi
4hrif 4 ndamsframvindu sina. [ Haskélanum 4
Akureyri var svipada s6gu ad segja en nidur-
stodur konnunar Stadentafélags Haskoélans

4 Akureyri géfu til kynna ad 78,3% stidenta
upplifdu aukid dlag og streitu. Studentar dttu
erfitt med ad adlagast breyttu namsfyrir-
komulagi og spiladi par helst inn i 6samremi
kennsluadferda og mismunandi rreda milli
ndmsleida. P4 ytti raskad jafnvegi milli ndms-
ins og alls pessa sem stjérnast af framvindu
pess, svo sem ndmsldna, atvinnu og busetu,

undir frekara dlag.
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Nu eru adstedurnar adrar en markmid okkar
allra heldur ad sjalfsogdu dfram ad vera ad geta
bodid upp 4 gott, fullnaegjandi og samkeppnis-
haft nam. Osk stadenta um teknivaeddari
kennsluhztti snyst um ad tryggja adgengi ad
nami og studla ad pvi ad jafnredis sé gett
medal stadenta. Ahyggjuefnin virdast oftar en
ekki snda a0 geedum ndmsins og kennslunnar,
en pad eru dhyggjur sem stidentar deila einn-
ig, enda 4 kennslufredileg préun ad stydja

vi0 ad gedi ndms styrkist enn frekar. Hvorki
ga0i nams né feerni stddenta 4 ad hraka vid
a0légun eda métun kennslu og ndmsmats ad
nyjum adsteedum. Punkturinn er ad vid getum
ekki horft fram 4 veginn an pess ad taka mid
af pvi skeidi sem vid héfum gengid i gegnum.
Hugmyndin um fj6lbreyttari kennsluad-

ferdir 4 ekki ad vera fjarstedukennd lengur

og vio skuldum okkur sjalfum ad lita reyna 4
breytingar og taka dhattu, ekki vegna pess ad
vi0 erum Dess tilneydd heldur vegna pess ad

i pvi felst fjoldi teekifeera. Pau eru lykillinn ad
framtidinni og peim samfélagslegu dskorunum
sem vi0 okkur blasa.

Sidastlidio eitt og hélft dr hefur verid vaegast
sagt krefjandi. Vid héfum étt pungar og
erfidar stundir en lika dnegjulegar og fr60-
legar. Héskolasamfélagio hefur yfir heildina
verid ein sterk eining og pannig verdum vid
a0 halda 4fram. Pad er 4ridandi ad vid holdum
samtalinu virku, leitum lausna { sameiningu
og vinnum okkar besta starf. Eg hvet pvi
starfsfélk og stjérnendur Haskéla Islands til
a0 raekta samstarfid vid stidenta enn frekar
og i senn feri ég pakkir fyrir ad studla ad pvi
a0 gera haskélagongu studenta ad einum leer-
démsrikustu drunum 4 lifsleidinni.
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First-year students’ perspectives on university studies

during COVID: Reflections and lessons from a case-study

Marco Solimene, nydoktor vié
Héskéla Islands

n the autumn semester of 2020, first-year

students in anthropology at the University of

Iceland (UI) had the option to do an assign-
ment to discuss their experience of university
studies during COVID-19. Most students
opted for this option and talked freely about
the challenges and difficulties they faced in
everyday life and their studies during the pan-
demic. They vented emotions and frustrations,
described their regular coping strategies, and
reflected on the lessons learned from these
strange and challenging times. Assessing
these insights helped me understand what
the students were going through and pas=

ible ways to facilitate our teaching/learning
exptrience. I shortly summarize some of the
main elements that emerged from a thematic
analysis (see Macguire & Delaunt, 2017) of
the texts written by the students, which the
students consented to turn into research data.
The aim is to offer my reading of the students’
perspectives and highlight some lessons
worth taking when returning to normalcy.

Problems and students’ response

Uncertainty represents one of the main
themes that unites most of the students’
experiences. One source of uncertainty is
related to the transition to university. Which
as O Donnel et al. (2016) argues, is a multi-
faceted experience, a “complex process of
development, change and identity shift, in
which relationships between individuals and
their contexts are inextricably linked.” (p.5).
Students who just completed high school

(W@éﬂ%in some cases outside the capital

area, and those who had returned to univer-
sity after years of working and/or taking care
of their families, found themselves faced with
a new environment filled with connected
practical and existential challenges, different
rhythms and stakes, sometimes different living
spaces, different relations with teachers and
peers, different teaching methods, and higher
expectations for students.

The structural uncertainties connected to

the transition to university intersected with
existential fragility triggered by the pandemic
and repeated lockdowns. Students seemed to
breathe in and interiorize global concerns and
anxieties as citizens of a world whose norm-
alcy was being threatened by COVID-19. The
first of these concerns was the health risks
they felt exposed to and threatened by close
kin and friends. As highlighted in previous
studies concerning the spring semester 2020
(Bjﬁmsd.um:_&;émsdafﬁ;QOZO; Péturs-
dottir, 2020), many students also expressed
anxiefles related to their socioeconomic
situations. Among those more concerned were
unemployed students, many having lost their
job during the pandemic, and those employed
in part-time jobs that often entail low salaries
(Eurostudent 2018). Students also expressed
concerns regarding the limited access to
structures and infrastructures ordin-
arily available at the UL For instance, ;Be uni-
versity library, spaces for studying, computers
and printers, or the gym were all with limited
access. Again, those paying a higher cost were
the disadvantaged individuals who could not
replace such facilities with their means. There-
fore, socioeconomic status, whose impacts on
access to and success in education are well
documented (Freire, 2013) - played a critical
essential role in mitigating or, on the contrary,

Mynd: Kristinn Ingvarsson

exacerbating the impacts of the pandemic.
This, in turn, highlights the societal need of
public universities such as Ul as spaces that
allow everybody to access and complete higher
education, regardless of socioeconomic status.

The above-mentioned practical challenges
were entangled with social isolation and

the lack of exchange between peers. Many
students realized, with bitterness, that uni-
versity life was not meeting their expectations
and saw their plans “going down the sink,” as
one student said. Interestingly, many students
who enrolled as distance students expressed
an acute longing for the social aspects of
university life. This suggests that distance
students, while preferring avoiding in-class
activities, still enjoy being physically present
in university spaces and consider the interac-
tions and collaborations with peers, in both
curricular and extra-curricular activities, a
core dimension of student life. Research on
students’ engagement (Thomas 2012; Veiga et
al., 2012; Wimpenny & Savin-Baden, 2015)
demonstrated that these aspects are funda-
mental for student well-being and identity
and successful performance and engagement
with the subject and effective, deep learning
(Haley et al., 2014). Therefore, the longing for
the social aspects of university life was not a
mere craving for fun. It included the need to
share anxieties and enthusiasms, difficulties
and strategies, and all that revolves around the
experience of studying at the UI with peers.

Considering the role that emotions play in the
teaching and learning experience (e.g. Lin=
nenbrink-Garcia and Pekrun, 2011; Quinlan,
2016; Sc‘ﬁutz & Perkun, 2007) and the imp-
ortance of students setting clear future goals
for school success (Mikkonen et al., 2013), it

is not hard to understand how uncertainty and
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fragility made higher education an extremely

challenging experience. This is especially true
for first-year stundents who face a “complex

«

pmcﬂs:oﬂdﬂzdapmm;chan.gnmdidm;
ity shift.in which relationshing |

linked” (Birgisdattir 2020, p-6; also O'Brien
et al. 2808; O’Dongitl et al. 2013) during
standard times. Many expressed their con-
cerns for their careers as university students.
Many were anxious about school perform-
ance, underlining worries about getting low
grades and not passing exams or being unable
to complete their courses, requirements for
access to student loans. Nonetheless, students
also talked about strategies to cope with these
challenges. These included practical methods
such as maintaining the leisure activities per-
mitted during a lockdown, especially around
physical movement by training at home,
jogging, or hiking (utivisf) and cultivating
their relationships with friends outside and
inside the university environment. Students
also pointed out the importance of organiza-
tional skills, especially since the daily routines
of studying and leisure activities occurred

in the same place during lockdown — home.
What students also found important was
maintaining a positive approach to life, filled
with prudence, self-care, and the capacity to
appreciate the little things day-to-day, wit-
hout too many worries about an uncertain
future. These strategies enabled students to get
through difficult moments and, in a few cases,
to turn the pandemic into the opportunity to
focus on their studies without the distractions
that characterize normal life.

Lessons from COVID

What lessons can be learned from the pandemic?

First, there are existential lessons regarding
the way of being in the world. The pandemic
has clearly shown that there are many things
in our daily lives that we take for granted

to the point of having stopped noticing and
enjoying them. The pandemic triggered a
sharper awareness of these small but critical
aspects, including the privileges of everyday
life. Many students also reflected on the inter-
connectedness of the various dimensions of
life and how they learned the importance of a
holistic approach to life to achieve school suc=
cess. Finally, students found that traits such as
patﬁnce, flexibility, creativity, and organizatio-
nal skills, which helped them navigating the
pandemic, were also worth cultivating during
normal times.

Another round of reflections concerns UI as
an institution and its faculty. Considerable
space was given to discussing the pros and
cons of distance teaching. Students underlined
how digital platforms helped them cope with
social isolation and maintain the social capital
represented by relationships and friendships
outside the university environment and within.
Students also expressed a generally posi-

tive view of how distance teaching was being
carried out during COVID; some, however,

highlighted the uneven distribution of digital
proficiency among teachers, which sometimes
created hiccups in the teaching and learning
experience. Distance students felt that they
gained more from the shift to digital platforms,
as they thought that they were fully involved

in the courses activities and enjoyed the same
attention as in-class students (Gdsd.aﬁd}et
al., 2020). All students also highlighted the fact
that digital platforms could not replace the
richness of the In-person social life of univer-
sity students and commented on the pos=

sible difficulties that may arise when distance
corfitnunication (with peers and teachers) is not
accompanied and nourished by close contact.

These insights confirm the central role that
digital platforms have in promoting continuity
in academic work. They also point at the

fact that, as highlighted by other studies

on the pandemic ( Geirsdottir et al. 2020),
knowledge and use of digitalﬁols should
also be cultivated during regular times as an
organic effort from the whole institution,
rather than just as the result of individual
enthusiastic teachers. This brings up other
structural aspects. Students underscored how
the response from Ul and their teachers
played a major role in how they experienced
their transition to the university during the
COVID pandemic. In summary, I would

say that what they considered to be highly
effective was a student-centred approach.
'This constructed closeness between students,
teachers, and Ul as an institution and gave the
students the feeling of being accepted and of
belonging to a community that was navi-
gating the turbulent waters of the pandemic
in the same boat. This confirms Haley et al.’s
(2014) argument on the importance of staff
and students learning together through their
involvement in relationships that include
“trust, risk, inter-dependence and agency” (pg.
7). It is by sharing experiences, difficulties,
challenges, and decisions that engagement and
active participation are fostered. This counters
the contemporary neoliberal discourse, which
positions students more as passive consu-
mers rather than active participants in higher
education. Again, the importance of promot-
ing involvement and belonging is particularly
true for first-year students, as highlighted

by O’Brien et al. (2008). Once students are
familiar with the university environment and
what is expected of them during their studies,
they are more likely to reach out if they need
help and feel like they belong.

I conclude by stating that this short discussion
does not cover the complexity of viewpoints
expressed by students, but maybe this is one
more important lesson to bring with us. What
emerged from this investigation is the diver-
sity and heterogeneity of students’ perspective,
characteristics, needs, strengths, and criticali=
ties—responding to such heterogeneity while
developing curricula and teachings strate-
gies seem to be critical for a successful (and
refreshing) experience for both students and
teachers — not only in moments of crisis but
also in normal times.
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KENNSLUNEFNDIR

Fréttir af kennslupréun &

Heilbrigdisvisindasvidi

Asta Bryndis Schram, désent og
kennslupréunarstjéri vié Heilbrigdis-
visindasvid Haskéla Islands

7
sidustu drum, og ekki sist 4 COVID-
Aérinu, virdist 4kvedin vitundar-
vakning hafa ordid i kennslupréun
4 Heilbrigdisvisindasvidi (HVYS). Fleiri og
fleiri kennarar skoda ni ndmskeid sin

med hlidsjén af breytingum 4 kennslu-
hattum i haskélum og er pad vel.

Sex deildir tilheyra HVS. Par eru hjikrunar-
fraeoideild, lyfjafradideild, leknadeild, mat-
veela- og neeringarfredideild, silfreedideild og
tannleknadeild. Pad md segja ad i hverri pess-
ara deilda, og jafnvel namsbrauta, riki dkvedin
»kennslumenning® eda sidir og venjur, og pvi fer
kennslupréun ekki endilega fram 4 sama hatt i
peim 6llum. Pad er dhugavekjandi ad taka patt i
pessari préun med 6likum fagstéttum.

Stodpjénusta HVS er til pjénustu reidubiin

i ymsum mdalum og vinnur mjég ndid med
flestum deildum. Hun skiptist { ymis teymi en
i kennsluteymi er greinarh6fundur, Asta Bryn-
dis Schram, désent og kennslupréunarstjéri,
Guodran Bjork Fridriksdéttir, verkefnastjori
rafrenna kennsluhatta, Jon Grétar Sigur-
joénsson, nyr kennslustjéri sem nylega ték vid
af Olofu Juliusdéttur, og Erna Sigurdardéttir
rekstrarstjoéri sem er i miklum samskiptum vid
deildarstjora 4 skrifstofum deilda. Gudjén Ingi
Gudjénsson, framhaldsndmsstjéri, vinnur ndid
me0 kennsluteyminu. Greinarhéfundur situr

i kennslunefnd svidsins dsamt kennslustjéra,
Joni Grétari, auk fulltrda fra deildum svidsins.

10

A COVID-4rinu 2020 st6dum vid 61l frammi
fyrir miklum dskorunum. Fyrst m4 nefna ad
eins og flestir adrir kennarar i HI neyddust
kennarar svidsins til ad fera kennslu sina i
netheima. Petta pyddi ad f6lk purfti ad til-
einka sér ymsar rafreenar lausnir. Pad vildi
okkur til happs a0 vid h6fdum nylega rddid
verkefnastjéra rafrenna kennsluhdtta { fullt
starf til ad stydja vi0 innleidingu ndmsum-
sjénarkerfisins Canvas. Einnig h6fdum vid
stadid fyrir kynningum 4 Inspera-préfakerfinu
i deildum. Nu var0 ad setja { fimmta gir og
adlaga sig a0 nyjum veruleika. Teams hafdi
nylega verid innleitt og einhverjir pekktu
Zoom. Auk pess purftu kennarar ad tileinka
sér upptokuforrit vegna fyrirlestra sem senda
purfti at til nemenda. Pau okkar sem eru
engin sérstok teknitroll — en kannski skrefinu
framar en margir — tékum einnig patt { ad ad-
stoda teknilega og i leidinni ad deila kennslu-
freedilegri pekkingu sem gat komid til g6da

vid kennslu i netheimum. Petta var dhlaup.

T 60ru lagi st6dum vid frammi fyrir pvi ad
finna leidir til ad stydja vid pd stjérnendur sem
héldu utan um adlégun némsins ad COVID-
takmorkunum. Pad er lokid verkefni pegar
mikid er um verklegt nim, innan sem utan hé-
skélabygginganna, en stér hluti klinisks nims
fer fram 1ti 4 stofnunum, par sem verid er

a0 vinna med fjolda félks. Vid settum af stad
vikulega Zoom-fundi med deildarforsetum og
ndmsbrautarformonnum til ad meta stéduna,
ekki sist vegna kliniskrar pjalfunar, en sumar
deildir purftu ad fresta pjalfun eda dreifa
pjdlfuninni yfir lengri tima. Ekki siour var
mikilvagt ad heyra hvernig kennurum gengi
med adlogun nimskeida ad netheimum.

Mynd: Kristinn Ingvarsson

Par var ju 4 brattann ad sekja pvi ekki er
einfalt a0 tileinka sér nyja kennsluheetti med
slikum hrada. Fundirnir voru lika vettvangur
par sem stjérnendur og stodpjénusta gitu rett
opinskétt um per dskoranir sem allir st6du
frammi fyrir og ,bldsid Gt ad einhverju leyti,
og gefid hvert 6dru g60 rad.

I pridja lagi st6d ég sem kennslupréunarstjori
frammi fyrir peirri d4skorun ad halda utan um
kennslupréun an pess ad hitta kennara, og
kennarar a0 halda afram ad préa kennslu sina
n pess ad hittast { sinu ndimssamfélagi. Par
reid 4 a0 finna heppilegar leidir.

Starf kennslupréunarstjéra er margbreyti-
legt. AO minu 4liti hlytur pad alltaf ad vera
adalmarkmid kennslupréunarstjéra ad yta
undir tilurd ndmssamfélags (e. community
of practice). Pad ytir medal annars undir
sjélfbeerni. Ndmssamfélag byggist 4 pvi ad
kennarar deili 4 milli sin 6formlega og form-
lega pvi sem tekist hefur vel en einnig pvi sem
lerst hefur 4 pvi sem ekki tokst. T ndmssam-
félogum gefst kennurum kostur 4 ad igrunda
eigin kennslu og velta fyrir sér hvernig haegt
er a0 skapa sem best kennsluumhverfi pannig
a0 nemendur geti ndd peim hafniviomidum
sem ndmskeid grundvallast 4. Pannig méta
peir kennsluadferdir og nimsmatsadferdir i
samreemi vid valin hefniviomid. Kennarar
deila sidan reynslu sinni af kennslu- og ndms-
matsadferdum dsamt fleiru og pannig verdur
til heilmikil sameiginleg pekking. Ndmssam-
félag inniheldur einnig samtal milli kennara
og nemenda, par sem endurgjof 4 kennslu og
annad samstarf sem kennarar og nemendur
geetu dtt er reett. Med pessu méti aukast gaedi
nams og kennslu.
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Ymislegt hafdi verid gert fram ad COVID-
timum til ad efla petta ndmssamfélag. A hverju
vori vorum vid von ad hittast 4 svokélludum
kennslupréunardegi par sem kennarar deildu
nyjungum tr starfi sinu. T lok vormisseris
ho6f0um vid haldid menntasmidju par sem patt-
takendur voldu sér ,st60“ 4 hringbordi, par sem
fredsla og umreedur foru fram. Auk pess héld-
um vid ad hausti svokalladan kennsludag en par
hittust baedi stjornsysla og kennarar til ad hlusta
4 erindi um praktiskar lausnir sem gaetu nyst
6llum, s.s. teeknilausnir eda t.d. frédleg erindi
um dstundun og brottfall. Pessar leidir voru nu
ekki faerar og pvi porf 4 60rum lausnum. Fra
2018 hafdi ég bodid upp 4 kennsluspjall uti {
deildum par sem tekid var fyrir dkvedid efni,
s.s. kennsluadferdir eda endurgjof og ndms-
matsadferdir. Pessi leid kom sér vel 4 COVID-
timum. Kennsluspjallid fér na yfir i Zoom og
var pétttaka mjog g60. Kennsluspjallid vard lika
vettvangur par sem f6lk gat borid saman bakur
sinar og leitad lausna i sameiningu vegna peirra
dskorana i kennslu og ndmsmati sem COVID
skapadi. Auk pessa var einstaklingsrddgjof i
netheimum vinsal. Petta er tvimaelalaust fyrir-
komulag sem vid munum halda inni pétt vid
séum nu einnig farin ad hittast i raunheimum.
Fyrir COVID haf0i ég sett af stad Facebook-
hépinn Kennarastofa HVS en beetti ni vid
60rum hoépi, Kennarastofa HVS 4 Canvas, {
peim tilgangi ad na til fleiri.

Haustid 2020 var dkvedid ad stofna deildar-
skipta ndmshépa nynema. Markmid med
skipan ndmshépanna var ad virkja nem-

endur til ad leera saman, efla tengsl, minnka
einangrun og efla nimsandann. Nokkrir hépar
nddu ao hittast 4 stad petta haustid 40ur en
samkomutakmarkanir horonudu en ferdu

sig sidan yfir i netheima, sérstaklega inn 4

Facebook Messenger. Einhverjir hépar notudu
eingdngu netid. Pdtttaka var nokkud géd og
nemendur sem téku pétt voru mjog dnagdir.
Mentorakerfi var i gangi { nokkrum deildum
og hentadi pad sumum betur.

Kennslumidstéd og kennslupréunarstjérar
svidanna fimm dkvaidu a0 stilla saman strengi
i auknum meli 4 COVID-4rinu Vorid 2021
var sett af stad verkefnid Drigum lerdim af
reynslunni: Samtal um gedi ndms og kennslu.
Markmidid var ad skapa vettvang til ad deila
leerdém af COVID timanum til ad stydja

vid og efla préun kennsluhdtta til framtidar.
Nédmsumsjénarkerfid Canvas var notad til ad
halda utan um efnid. Heegt er a0 lesa ndnar um
framtakid annars stadar i timaritinu en mig
langar a0 benda sérstaklega 4 upptoku 4 erindi
fra dr. Katarina Martenson, désent vid deild
haskélakennslupréunar i Haskélanum i Lundi
en pad ber heitid: The importance of signi-
ficant networks and academic microcultures in
educational development. Kennslumidst6d hafoi
nylega farid af stad med svokollud ABC-ndm-
skeid { samstarfi vid kennslupréunarstjéra til ad
stydja kennara til ad endurskoda nimskeid sin
me0 fraberum hjilpargégnum og ni voru pau
a0l6gud ad netheimum. Pessi ndmskeid hafa
melst vel fyrir 4 HVS en pegar hefur verid
haldid eitt slikt stadndmskeid 4 svidinu.

Mikil dhersla hefur verid 4 ad straumlinulaga
og skyra oll ferli 4 HVS vardandi vinnslu og
medferd mala er snerta kennslu. Einnig hefur
verid unnid 6tullega ad pvi ad efla meistara-
og doktorsndm og auka rannséknartengt nim.

Tengsl vid kollega 4 Nordurlsndum og vidar
hafa aukid hugmyndafledi, sérstaklega 4

svidi kennslutengdra rannsékna og eflingar
kennarastarfsins. Erlent samstarf hefur einnig
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getid af sér rddstefnur sem haldnar hafa verid
hér 4 landi. Heilbrigdisvisindasvid 4 adild ad
Orpheus-samtokunum (Organisation for PhD
Education in Biomedicine and Health Scien-
ces in the European System) sem eru evrépsk
samtok um gadi doktorsndms, og i mai 4rid
2018 var rddstefna peirra haldin hér 4 landi.
A nesta éri, ndnar tiltekid 20.~21. jani, verdur
haldin rddstefna um pverfreedilega samvinnu {
heilbrigdisvisindum { samstarfi vid NIPNET
(Nordic Interprofessional Network) sem eru
samtok Nordurlandapjéda um pverfradilegt
samstarf, en par er m.a. 16g0 dhersla 4 ad auka
vaegi ndmskeida um pverfraedilega samvinnu

i ndmi nemenda. Pverfredileg samvinna {
heilbrigdisvisindum skiptir skpum pegar um
oryggi og heilsu sjuklings er ad reda.

A vorpingi HVS 20. april sl. var unnid i
hépum 1t fra stefnudrégum Hi2e. Adgerda-
deetlun svidsins byggist sidan 4 nidurstddum
og dhersluatridum hépanna, en par komu fram
hugmyndir a0 stefnuadgerdum sem varda nim
og kennslu 4 svidinu sem verid er ad vinna ur.

Pad er 6heett ad segja ad mikid dlag hafi verid
baedi 4 kennurum og stjérnsyslu 4 COVID-
drinu. Petta leystist pé allt farseellega, pétt f6lk
veeri 14id og sé ef til vill enn. I heildina tokst
okkur vel ad bregdast vid og adlaga kennslu

a0 st60unni { samfélaginu. Hr60 préun vard i
kennsluhéttum og ef marka mé nylegar rann-
s6knir 4 vegum Kennslusvids og Menntavis-
indastofnunar, pA mun pessi préun hafa dhrif 4
framtidarkennsluhatti HVS. Nidurstodur rann-
s6kna syna t.d. a0 notkun 4 teeknilausnum 4
HVS er mj6g mikil, t.d. 4 Inspera-préfakerfinu.
Akvedin vitundarvakning 4 svidi kennsluhdtta
hefur ordid { kj6lfar erfids tima. N er ad standa
saman og halda dfram 4 braut nyrra sevintyra.
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KENNSLUNEFNDIR

Vorping Félagsvisindasvids 2021

Palmi Gautur Sverrisson, verkefnisstjéri
hja Félagsvisindasvidi Haskéla Islands

orping Félagsvisindasvids 2021 var
Vhaldié pann 16. juni i Haskélabidi.

Petta 4rid var svidspingid alfarid
helgad umfj6llun og umraeedum um kennslu-
mél undir yfirskriftinni Hvernig nytum vid
reynsluna af kennslu d timum COVID-192 A
sjotta tug kennara svidsins auk annarra gesta
mettu til pings, hlustudu 4 framségur um
nam og kennslu, kennslupréun og kennslu-
starf og toku pitt i liflegum umradum um
préun kennsluhitta i 1jési reynslu sidastlidinna
missera i ljési COVID-19 faraldursins.

Stér hluti pingsins { dr f6r fram med um-
reedum nokkurra malefnahépa sem saman-
st6ou af fjolbreyttum hopi kennara, starfs-
manna og gesta. Félagsvisindasvid er stort og
fj6lbreytt svid sem samanstendur af breidum
hépi heefileikarikra kennara og 6flugu starfs-
t6lki og pvi ma par finna fjélbreytt vidhorf og

¢likar nédlganir vardandi ndm og kennslu.

,

Framsogur 4 pinginu héldu peir Marias Hall-
dér Gestsson, lektor i hagfredi og starfandi
formadur kennslunefndar Félagsvisindasvids,
og Pill Asgeir Torfason, deildarstjéri Deildar
rafreenna kennsluhétta 4 Kennslusvioi Haskéla
Islands. T erindi sinu Kennstumdl t COVID og
hvad svo? reeddi Marias reynslu sina af peim
adsteedum sem myndudust vid ad feera kennslu
i flyti ar hefdbundinni kennslustofu yfir 4
vefinn. A0 6llum likindum er kennsla 4 neti
og par med aukin notkun upplysingatekni vid
dreifingu og midlun t.d. upplysinga framtidin
en COVID-19 faraldurinn hefur ad likindum
hradad préun og notkun 4 upplysingatekni,
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t.d. vardandi haskélakennslu. Enn er engu

a0 siour 6vist hvada ahrif kennslan 4 netinu
hefur til lengri tima en ljést er a0 nemendur
og kennarar véndust ndmi og kennslu hratt.
Adlégunargetan var og er til stadar. Pall Asgeir
reeddi teeknimdlin at fra syn Kennslusvids
vardandi reynslu og dskoranir { stafrenni
kennslu pegar COVID-19 faraldurinn verdur
yfirstadinn. Mikil reynsla hefur myndast innan
skolans vid pad verkefni ad takast 4 vid a0 loka
byggingum og ad halda skélastarfi gangandi
gegnum netid. Jafnframt hefur faraldurinn
dregio fram kosti og galla kennslu 4 neti.
Askoranir framtidar lita helst ad pvi ad finna
lendingu og jafnveegi milli hefdbundinna og
rétgréinna kennsluhefda og peirra mégu-
leika og opnana 4 adgengi nemenda ad t.d.
upplysingum auk annarra leida til samskipta
sem upplysingatekni samtimans bydur upp 4.
Gé6dur rémur var gerdur ad badum erindum. T
kjolfario voru mélin reedd i malefnahépum.

Raddir kennara

Pingid var haldid med pvi snidi ad um leid
og 6llum kennurum og 60ru starfsfélki
svidsins var bodid til pings var hverjum gesti
bodid ad taka patt i mdlefnahépum. Mark-
mid umradnanna var ad draga fram reynslu
og dskoranir pétttakenda vardandi kennslu.
Milefnahéparnir voru myndadir samhlida
skrdningum og skipulagningu og premur
meginvidfangsefnum deilt til umredu 4 milli
tiu hépa. Vidfangsefnin voru:

1. Mting og virkni i ndmi
2. Kennslurymi og upptékur
3. Ndamsmat og ndmskrofur

Hverju vidfangsefni fylgdu prjir spurningar til
umradu. Fleiri en einn hépur glimdi vid hvert
vidfangsefni og med pvi fékkst fj6lbreyttari

syn en ella 4 spurningar 4 bord vio:

Mynd: Kristinn Ingvarsson

* Skiptir méli ad nemendur meeti { tima {
byggingum Haskéla Islands?

* Uppfylla ntiverandi kennslurymi parfir
kennara og nemenda?

* Er nemendum ljést til hvers er ztlast af
peim i hdskélandmi og i ndmskeidum?

Likt og fyrr sagdi voru umradur stér hluti
pingsins. Skipulag pess ték mid af pvi ad
naudsyn er ad tryggja ad patttakendur geti
reett malin sin 4 milli, skipst 4 skodunum og
deilt sinni syn 4 vidfangsefni pingsins. Iar
var su nybreytni tekin upp a0 i einu og sama
skjalinu var haldid utan um nidurstddur um-
rednanna Q&l rauntima eftir pvi sem pinginu
vatt fram. V&nta ma ad nidurstodurnar verdi
nyttar { vinnu vid stefnumorkun svidsins um
mal er varda kennslu. Kennarar og starfsfélk
Félagsvisindasvids h6f0u med pessu méti rodd
sem enduréma mun i stefnu svidsins um nim
og kennslu 4 naestunni.

Helstu nidurstodur

Umradur um endurnyjun 4 kennslurymum
Félagsvisindasvids (og haskalans { heild), hvort
sem er husa- eda tekjakost, var Aberandi stef

i umreduhépunum. Endurbetur 4 stofum

eru t.d. ordnar adkallandi, p.e. ad td_upp-
lysingateekni og almenn adstada sé ke vid
peer kréfur sem gerdar eru til skéla vardandi
adgengi, teekjakost o.s.frv. Pad var pvi afar vid-
eigandi a0 pingid feeri fram i nyendurgerdum
kennslusal i Haskélabiéi (sal 3). Par er buid ad
umbreyta kennslurymi til ad taka mid af mis-
munandi kennsluhdttum og élikum poérfum
nemenda. Med einfoldum hetti er hagt ad ad-
laga rymid ad t.d. framsogn eda mélefnavinnu
og pvi var videigandi ad patttakendur upplifdu
4 eigin skinni a0 vera { rymi par sem buid var
a0 adlaga adstadur ad nutima kennsluhattum
sem og uppfara teekjakost og télvur.
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KENNSLA i KJOLFAR COVID

Teaching in 2020
and What We'll Take

into Future,

Post-pandemic Classrooms

Bethany Louise Rogers, doktorsnemi
vi® Haskéla Islands

ethany Louise Rogers is an instructor

and PhD student at the University of

Iceland in Reykjavik, Iceland, studying
food history and medieval Icelandic culture
topics for her thesis 'On with the Butter:
'The Cultural Significance of Dairy Products
in Medieval Iceland. She has completed an
M.A. in Medieval Icelandic Studies with a
thesis on literary psychology and Arthuriana.
In addition, she has an M.A.Ed. in secondary
education. She has taught various subjects in
Taiwan, the US, and Iceland, including the
first MOOC (Massive Online Open Course)
for the University of Iceland on the edX
platform, called Medieval Icelandic Sagas.
She works with the Department of Educa-
tion at the university, assisting with academic
development and leading informational

seminars on best practices for online teaching.

Abstract

Studies of the worldwide emergency remote
teaching required by the global COVID-19
pandemic begun in 2019 have focused on
vital topics such as mental health for teachers
and students, coping with the technological
demands of remote teaching, and the general
pedagogical concerns these new constraints
placed on education at every level. This
research seeks to look forward in time and
ascertain teacher learning from the emergency
remote teaching situation and their plans for
future, post-pandemic classrooms. Drawing
on a range of evidence, including educational
research on the flipped classroom model and
its variants, consistently positive results are

found when teachers attempted to innovate
at least one element of course structure dur-
ing the pandemic and use the online format
in original ways, whether that was reflected in
the entire course structure or the form of more
minor activities or assignments.The gathered
evidence was then analyzed according to its
technological, pedagogical, and content knowl-
edge (TPACK) dimensions' to determine how
teachers were adapting their teaching in the
spring semester of 2021, the third semester in
which remote emergency teaching was in ef-
fect at the University of Iceland. It is conclud-
ed that the staff at the University of Iceland
felt more prepared to teach remotely than in
previous semesters and are likely to incorpo-
rate at least some of the teaching methods they
have adopted during the pandemic into future
classes, using new technological skills and
pedagogical understandings gained during this
stressful, difficult period.

Introduction/Rationale

By April 2021, some schools worldwide had
been closed for more than a year.? When
Icelandic schools, including the University of

1 The Technological Pedagogical Content Knowledge
(TPACK) framework was introduced and discussed by
its creators in the following articles: Koehler, ML.J., &
Mishra, P. (2008). Introducing TPCK. In AACTE Com-
mittee on Innovation and Technology (Ed.), The handbook
of technological pedagogical content knowledge (TPCK)
Jfor educators (pp. 3-29). New York, NY: Routledge., and
Mishra, P., & Koehler, M.]. (2006). Technological peda-
gogical content knowledge: A framework for teacher
knowledge. Teachers College Record, 108(6), 1017-1054.
doi:10.1111/j.1467- 9620.2006.00684.x

2 World Bank Education. (2021, March 15).

World Bank Education COVID-19 School
Closures Map. World Bank. https://www.world-
bank.org/en/data/interactive/2020/03/24/
world-bank-education-and-covid-19.
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Mynd: Kristinn Ingvarsson

Iceland (UI), closed in approximately week 4
of the spring 2020 semester and moved im-
mediately to remote emergency teaching with
the primary use of Canvas and the instructor's
choice of Zoom or Teams, was focused on
making the transition as easy as possible for
students. Administrators at the university
implored staff to do their best to maintain the
quality of teaching and help students cope
with the new standards of teaching and learn-
ing at UL A state of emergency was officially
declared for the university (/yisz yfir neydarstigi
almannavarna) on March 6,2020. A four-
week assembly ban was announced on March
13, going into effect on March 16, 2020. The
University of Iceland Emergency Response
Board declared that, regarding the teaching
situation, "the goal is to ensure that, as far as
possible, students complete their courses and
that assessment can take place in accordance
with existing regulations." (Rector of the
University of Iceland, personal communica-
tion, March 20, 2020). On March 23, 2020, it
was decided by University administration that
final exams would not take place on campus

for the spring semester of 2020.

Throughout the pandemic, university leader-
ship continued to praise students and staff for
their unity, thank them for their hard work,
encourage them to reduce stress as much as
possible, and provide information to keep
everyone abreast of the latest developments
regarding COVID-19 outbreaks, building
closures, and new procedures. Most recent-

ly, the tone from university administrators

is extremely positive as they send staff and
students e-mails with subject lines such as, "A
conscientious and professional attitude is our
best weapon against these new circumstances,"
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(Rector of the University of Iceland, personal
communication, November 6,2020).

With the new hope that our long experience
with COVID-19 may be drawing slowly to

a close with a global vaccination roll-out (see
Figure 1),° thoughts turned not to how ready
teachers were to continue their work in a global
pandemic, but what that experience had meant
to them and what effect it had on their concep-
tualization of themselves as instructors, if any.

"The aim of this paper is to enhance the future
work of teacher educators by incorporating and
activating transformative agency in their work,
framing their stressful experiences of working
during the pandemic as valuable and worth-
while. To do this, we must explore teachers
individual experiences as educators during a
global crisis through the lens of teacher agency.
Given their individual resources, skills, the
limitations posed by technology, the pandemic,
and other individual matters, how did teachers
adapt their teaching methods? How did they
decide to use technology effectively in their
online classrooms? Finally, what effect did this
have on classroom engagement for students
and teachers? In general, a wide range of teach-
ing methods were incorporated by teaching
staff in the School of Humanities, with a huge
variance in the level of technology used.

Throughout this work, comments and input

by instructors are indexed into categories and
thereby establish a "framework of thematic
ideas™ according to the TPACK model. The
TPACK model served as an analytical frame-
work for categorizing 'teachers' attributes for
decision-making in the time of emergency
remote teaching and their capacity for carrying
this hard-won skill set forward into future course
decision-making. The TPACK model consists
of three dimensions with three overlapping di-
mensions in a Venn diagram format (see Figure
2), all of which must work in confluence, with
awareness of the ways each element enhances
and constrains the others, to create full techno-

logical pedagogical content knowledge.

Technical knowledge is how to use technology
in the classroom. This includes how well you
can use certain programs (e.g. PowerPoint) or
classroom tools (e.g. overhead projectors) as
well as how comfortable you feel adapting and
learning new technology. Content knowledge
(CK) is the instructor's understanding of the

3 According to Our World in Data, as of April 9, 2021,
more than 430 million people worldwide have had at
least 1 dose of the 2-dose vaccine (5.5% of the global
population), while more than 168 million worldwide are
fully vacinated (2.2% of the global population). The same
source reports that Iceland has delivered 86,368 doses of
the vaccine, with 27,801 people fully vaccinated, or 7.8%
of the population of Iceland.

4 'This is called “thematic coding,” as explained by Gibbs,
G. R. (2007). Thematic coding and categorizing. In Ana-
lyzing qualitative data (pp. 38-55). SAGE Publications,
Ltd, https://www.doi.org/10.4135/9781849208574. For
a second source which goes into great detail regarding
solutions for the challenges of organizing a great deal
of data in a coherent manner, see: Vaughn, P., & Turner,
C. (2016). Decoding via Coding: Analyzing Qualita-
tive Text Data Through Thematic Coding and Survey
Methodologies. Journal of Library Administration, 56(1),
41-51. https://doi.org/10.1080/01930826.2015.1105035
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Figure 1: Recent statistics for worldwide school limitations and closures

topic or subject area. This includes knowledge
of concepts, theories, ideas, organizational
frameworks, and knowledge of evidence and
proof, as well as established practices and
approaches towards developing such knowl-
edge. Schulman defines this as, "those ideas,
the most powerful analogies, illustrations,
examples, explanations, and demonstrations

- in a word, the ways of representing and
formulating the subject that make it compre-
hensible to others." Pedagogical knowledge
(PK) includes the processes and practices an
instructor uses to communicates knowledge
to his or her students. A teacher with an
extensive knowledge of pedagogy understands
how students learn and acquire skills in order
to help them grasp new information and de-
velop a love of learning. As the creators of this
framework describe, "this is a generic form

of knowledge that is involved in all issues of
student learning, classroom management,
lesson plan development and implementation,
and student evaluation. It includes knowledge
about techniques or methods to be used in the
classroom; the nature of the target audience;
and strategies for evaluating student under-
standing." This is the very heart of the art and
science of teaching.

In the overlapping areas of the Venn diagram,
there is also technological pedagogical knowl-
edge (TPK), which is the methods by which
an instructor uses technology to communi-
cate knowledge about the given topic to his
or her students. TPK is an understanding of
how teaching and learning can change when
particular technologies are used in particular
ways. Pedagogical content knowledge (PCK)
represents the methods which best fit the
teaching of a certain topic or subject area.

By developing good pedagogical knowledge,
instructors can understand what could be

5 Shulman, L. S. (1986). Those Who Understand: Know-
ledge Growth in Teaching. Educational Researcher,15(2),9.

6 Koehler, M.J., & Mishra, P. (2008). Introducing TPCK.
In AACTE Committee on Innovation and Technology (Ed.),
The handbook of technological pedagogical content knowledge
(TPCK) for educators. (New York, NY: Routledge), 6.

used most effectively to teach a specific topic
when considering a variety of options. Finally,
technological content knowledge (T'CK) rep-
resents an instructor's awareness of how tech-
nology and content relate to one another, for
example, how the interpretation of a subject
can change based on the type of technology
used to convey it.

Process

As Ul moved into its third semester of remote
emergency teaching, I crafted a survey to un-
derstand not only teachers general experiences
and readiness to teach online but also how
teachers were coping and, most importantly,

if they planned to move any of the new skills
they had painstakingly acquired over three
difficult semesters into their future classes,
whether they be online or face-to-face. Elev-
en, primarily open-ended questions addressed
consent, frequency of online teaching, elabora-
tion of preparation, encouraging participation/
engagement, trying new teaching methods,
and, in particular, whether or not instructors
planned to continue any of the new activities
or teaching methods they tested during the
remote teaching period when they returned to

Figure 2: The TPACK Model developed by Ko-
ehler and Mishra.
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face-to-face classes in the future. This question
was meant to ascertain whether instructors
felt that the pandemic teaching period had
changed them instructors or if it represented
merely a deviation from their normal teaching
practice due to the nature of the global crisis.

'The survey was piloted and later run in Eng-
lish and Icelandic. Survey links were shared
via the Hugskot intra-university mailing list.
In addition to the survey, class observations

of 10 humanities classes were performed in
spring semester 2021, and the instructors were
interviewed. For the class observations, snow-
ball sampling was used to increase the sample
size. The English and Icelandic versions of the
online survey were open and accessible for 4
weeks, from March 15 — April 15,2021. 1t
was anonymously completed by 28 instructors
from the School of Humanities and was avail-
able to every level from sessional instructor
(stundakennari), to adjunct (adjinkt), associate
professor (ddsent), and full professor (prdfes-
sor). All survey respondents and volunteers for
class observations were from any of the four
departments withing the School of Humani-
ties at UL These departments are the faculties
of Theology and Religion (G7D), Icelandic
and Comparative Cultural Studies (IMD),
Languages and Cultures (MMD), and History
and Philosophy (SHD). The research here
provides a snapshot of the preliminary analysis
of this data, looking specifically at experiences
with online teaching and amplifying issues

of what instructors will take away from the
experience of remote emergency teaching in
the School of Humanities at UI.

Results

Quantitative Survey

The quantitative survey results show that a
majority of instructors (53.6%) had not taught
online in any capacity before the lockdowns
began in spring 2020 (See Figure 3). Approxi-
mately 22% had done "a little" or "some" online
teaching in their own estimation, while 25%
replied that they had taught online "often."

While opinions as to the usefulness of the
training information and hands-on semi-
nars provided to staff in the days and weeks
before and after the emergency teaching
situation began were generally positive, with
none claiming that seminars and training
sessions didn't work for them (see Figure 4),
an open-ended question inviting staff to ex-
press their likes and dislikes about the train-
ing sessions yielded more information. All
comments are edited for length and clarity.
A sample of the typical responses shows that,
while the staff was generally game to fumble
along with new technology, the more difficult
task was helping students adapt mentally and
physically to the new teaching space, as well
as typical concerns that this was adding to
the expectation of unpaid work and the men-
tal and emotional load that most teachers
face. One respondent commented,

Have you taught online before the COVID-19 crisis/Hefur pa kennt i fjarkennslu 48ur en COVID-19

skall &7

Guidance was practical in terms of
using Canvas [a course management
system being implemented concurrently
with the shift to remote emergency
teaching at the university], and it is an
interface I feel confident about now.

I felt I had to improvise and use my
intuition with more sensitive matters,
like guiding students through a crisis
and how to help manage their energy.

I had three classes in the fall semester
[of 2020] who collectively burned out
by week 8. It was heartbreaking. As I
had to work from home myself, not
having a private office space, it was extra
isolating not being able to connect with
other teachers on how to deal with the
more human issues.

"The courses were only technical, not peda-
gogical. Everything like this is best learned by
doing it yourself," said another.

Another issue was the abundance of training
options and offerings, which flooded staff mem-
bers inboxes, especially in the spring semester
of 2020, as the university rushed to help all
employees adapt as quickly as possible. "I took
one course, and it was chaotic," one respondent
noted, while another remarked, "not so much
that [the extra seminars] didn't work for me,

28 responses

Figure 3: Previous online teaching
experience (all participants)

more that I didn't always have time or energy
to do them - and at times I felt the suggestions
and offerings were overwhelmingly many."

Another question asked instructors which
of three typical remote emergency teaching
issues commonly cited in the literature’ they
struggled with most: technical problems,
maintaining student engagement, or lack of
hands-on experience and social interaction in
the classroom. Oddly enough, each issue was
roughly equal with at least 30% of the vote.
Technical problems had the fewest votes of
the three by a slight margin, at 30.8% versus
34.6% for each of the remaining options (see
Figure 5). This may suggest that, although
the university viewed technical training as
its highest priority in the shift to remote
emergency teaching, perhaps approaches and

7 For in-depth analysis of the demands of Emergency
Remote Teaching (ERT) in comparison to online or
distance education, see: Hodges, C., Moore, S., Lockee,
B., Trust, T., & Bond, A. (2020). The difference between
emergency remote teaching and online learning. Edu-
cause Review, 27,1-12. Yarrow, A., Ballantyne, R., Hans-
ford, B., Herschell, P., & Millwater, J. (1999). Teaching
in rural and remote schools: A literature review.
Teaching and Teacher Education, 15(1), 1-13. https://doi.
0rg/10.1016/50742-051X(98)00036-5 explores the lite-
rature surrounding rural and remote teaching as of 1999,
offering a comparison to a time wherein technology and
reliable internet access were not as prevalent nor con-
sidered “basic necessities.”

Did you receive enough information or training to help you create an inclusive classroom experience
for students online (including seminars on Canvas, how to teach, etc.)/Fékkst pa naegilegar upplys-
ingar eda pjalfun til ad hjalpa pér ad baa til ndmsumhverfi par sem allir na a& taka patt (t.d. ndmskeid

um Canvas, hvernig 4 ad kenna o.s.frv.)?

28 responses

Figure 4: Information dissemination and training (all participants)
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